
 

 

QUALITY ASSURANCE REVIEW 
 

REVIEW REPORT FOR 
RED OAKS PRIMARY SCHOOL 

 
 

Name of School: Red Oaks Primary School 

Headteacher/Principal: Emily Maxfield 

Hub: Wootton Bassett Hub 

School phase: Primary 

MAT (if applicable): The Park Academies Trust 

   

 

Overall Peer Evaluation 

Estimate at this QA 

Review: 

Effective 

Date of this Review: 23/11/2022 

Overall Estimate at last 

QA Review 

This was the school’s first review. 

Date of last QA Review NA 

Grade at last Ofsted 

inspection: 

Good 

Date of last Ofsted 

inspection: 

7/11/2017 

 

  



 

 

QUALITY ASSURANCE REVIEW 
 

REVIEW REPORT FOR 
RED OAKS PRIMARY SCHOOL 

 
 

Quality Assurance Review  
 
The review team, comprising host school leaders and visiting reviewers agree that 
evidence indicates these areas are evaluated as follows: 

Leadership at all levels Leading 

Quality of provision and outcomes 
 
AND 

Effective 

Quality of provision and  

outcomes for disadvantaged 

pupils and pupils with additional 

needs 

 

Area of excellence Not applicable 

Previously accredited valid areas 
of excellence 

Not applicable 

Overall peer evaluation estimate Effective 

 
The Quality Assurance Review estimates are not equivalent to Ofsted grades. 

The QA Review uses a different framework to Ofsted and the review is 

developmental not judgmental.  
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1. Context and character of the school 

 
Red Oaks is a large primary school situated in Swindon, Wiltshire. It serves a diverse 

community, where there are pockets of deprivation and some more affluent areas. 

The school includes specialist resource provision for pupils using British Sign 

Language (currently six pupils) and for pupils with complex needs (currently 10 

pupils). Both are funded by Swindon Borough Council. 

 

There are 460 pupils on roll. Around a fifth of pupils have English as an additional 

language. The proportion of disadvantaged and those with additional needs is 

broadly average, although the number of pupils with an Education and Health Care 

Plan (EHCP) is well above average. There are eight looked after children. In addition 

to these groups, there are many other pupils whose circumstances make them 

vulnerable. There are 81 members of staff, reflecting the wide range of needs among 

the pupils. The school’s reputation for its inclusive approach and quality of support 

for vulnerable pupils contributes to the growing number on roll.  

 

The modern school building is imaginatively designed and includes spacious 

classrooms, a large hall, two well-equipped libraries, rooms for the specialist 

provision and music, plus additional spaces for interventions. Outdoors there are two 

wooden gazebo classrooms, gym equipment, a trim trail, a ‘netscape’ climbing 

frame, table tennis tables and a fenced MUGA (multipurpose games area). Areas for 

quieter activities include a ‘shepherd’s’ hut, a space for forest school activities, a 

stage, and planting areas.  

 

Red Oaks is part of The Park Academies Trust which includes two other primary 

schools and two secondary schools.  The school is located on a learning campus 

which also has a secondary school (also part of The Park Academies Trust), a 

special primary and a special secondary school.  There is an Executive Primary 

Principal who oversees the primary phase of the Trust. 

 

2.1 Leadership at all levels - What went well 

 
● The school’s core values, ‘Aspire, Achieve, Grow’, underpin the ambition of 

the head of school and executive head to ensure that all pupils do as well as 

they can. These goals are shared by all leaders and staff. Inclusion is a 

golden thread that runs through the school community and is evident at every 

turn, from the continuous efforts to meet pupils’ differing needs during 

lessons, to the highly specialist support for deaf pupils and those with complex 

needs. 

 

 



 

 

QUALITY ASSURANCE REVIEW 
 

REVIEW REPORT FOR 
RED OAKS PRIMARY SCHOOL 

 

 

● Pupils spoke about values being things that are important to a group of people 

and said the weekly assemblies offered a ‘constant reminder’ of them. They 

explained why the values exist. One remarked, ‘No values equal chaos and 

everyone doing whatever they want.’ 

● Pupils know what is meant by British values, such as democracy, and gave 

examples of ways in which they can have their voice heard within Red Oaks. 

They explained how they explored values during PSHE lessons, mentioning 

that recently they were learning about changes in the law which means, ‘You 

cannot discriminate on basis of sexuality or transgender et cetera.’ 

● Middle leaders, including subject leaders, demonstrate a deep passion when 

discussing their responsibilities. They keep abreast of the latest research, at 

the same time ensuring any initiatives are appropriate to the school. Their 

professional expertise is evident, for example, in the thoughtful changes to the 

phonics programme and in their contributions to curriculum review. 

● Leaders respond promptly to the experiences of teachers and subject leaders 

to refine and improve provision in their area. For example, the use and 

presentation of knowledge organisers changed in response to the efficacy of 

previous versions. This led to modifications across the trust. 

● Leaders at all levels make a significant contribution to the provision and 

outcomes at other schools within and beyond the trust. For example, following 

support by Red Oaks, a neighbouring school was judged good by a recent 

inspection, having previously required improvement.  

● The school’s inclusive approach is evident, not least, in the analytical triage 

system. Using in-house referral forms, the ‘readiness for learning’ of all pupils 

is analysed and targeted support is provided when necessary.  

● The wellbeing of pupils and staff has a high priority. The inclusion manager 

and pastoral lead are at the forefront of developments. Staff wellbeing is 

supported through small tokens such as a ‘wellbeing box’ and more systemic 

support including access to counselling.  

● The school council and the pupil mental health ambassadors1 work hand in 

hand to audit and develop provision and ensure all children have access to 

appropriate self-help strategies and resources. Each classroom has a ‘calm 

box’, and some have well-being stations. These are updated at regular 

intervals and pupils are consulted about the contents. Both libraries have a 

range of mental health and wellbeing books for the children to access. 

 

 

 

 

 
1 The peer support programme involves pupils becoming mentors for younger children. 
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● Leaders provide opportunities for all staff to access high quality, relevant 

training. This includes videos of training sessions and presentations and links 

to training opportunities in the staff bulletin and on-line training through 

TEEP2. Trust-wide expertise allows the sharing of best practice. As a result, 

staff have a collective understanding of key priorities and new initiatives. 

 

2.2 Leadership at all levels - Even better if… 

 
 leaders considered ways in which the school’s vision and core values could 

be expressed more succinctly 

 the school development plan was refined to clearly identify the key priorities 

and to ensure they are easily accessible to all stakeholders. 

 
3.1 Quality of provision and outcomes - What went well 

• From a typically low start, children make rapid progress in their personal 

development in the early years. Progress in reading and writing is somewhat 

slower, but this usually accelerates through Key Stage 1 where the trend in 

outcomes is above the national average in reading and writing. By Year 6, 

pupils typically reach above average standards in reading, writing, spelling, 

punctuation, and grammar. Achievement in mathematics has been more 

variable but attainment has risen in recent years. 

• Stimulating and engaging environments, both inside and outside, provide rich 

learning experiences in Nursery and Reception. Teachers’ and teaching 

assistants’ understanding of how young children learn enables children to 

make the most of every learning opportunity. Staff frequently promote links to 

prior learning. For example, when looking at images of bridges, a child 

observed, ‘Water is like a mirror’. This led to skilful questioning by the teacher 

to elicit and extend children’s understanding of reflection. 

• As a result of continuous research and consultation with staff, the curriculum 

is being successfully revised to provide coherent, engaging, and challenging 

learning experiences. On-going refinements to assessment in the foundation 

subjects is paying dividends. For example, skills assessment in history, 

geography, science, and computing has identified gaps in pupils’ learning and 

these are being targeted during lessons. 

 

 

 

 
2 The Teacher Effectiveness Enhancement Programme (TEEP) is a CPD programme that aims to 
improve teachers' classroom practice. 
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• Most days include an element of outdoor learning for all pupils, which 

contributes much to their engagement and enjoyment. Year 6 pupils, for 

example, after skilful modelling by the teacher, tackled problems about angles 

with renewed vigour as they worked outdoors. 

• Pupils have a tangible passion for reading and many choose to read in their 

spare time. The consistency of the whole-school phonics scheme means 

pupils have a clear understanding of the lesson structure and expectations. 

Phonics skills are improving, and pupils read with growing fluency and 

understanding as they move through the school. They increasingly draw 

inferences and make predictions.  

• A focus on writing is bearing fruit, with pupils progressively using the literary 

devices appropriate to different genres. Examples include using rhetorical 

questions, such as, ‘Are you looking for a fun exciting task to occupy 

yourself?’ and using the passive voice in newspaper reports. One report 

started, ‘One Saturday evening, local residents of Liverpool were shocked to 

find…’  

• Pupils are aware of the subjects they are learning and the associated skills 

because teachers routinely incorporate ‘What, how and why’ at the beginning 

of lessons. Teachers, especially in Key Stage 2, implement powerful learning 

opportunities that allow pupils to make rapid progress in mathematics. 

Teachers are consistent in their pedagogic approach, frequently using 

‘Kagan3’ grouping and modelling.  

• High levels of engagement and enjoyment are also evident in English, music, 

PSHE and science. Teachers use a range of strategies to ensure 

opportunities for all learners. These include working in mixed ability groups, 

the deployment of teaching assistants, the provision of scaffolding resources, 

and practical activities. The impact of such strong teaching is evident in high 

quality work in a range of subjects, including art and the humanities. 

• Progression maps and knowledge organisers enable sequential teaching and 

allow children to build on prior learning. In geography, for example, themes 

such as maps and globes are introduced as precursors in the early years and 

are clearly built upon throughout each school year. 

• Technology is used imaginatively. For example, using individual QR codes 

attached to pupils’ wipe boards, teachers can scan the whole class to see 

which pupils have responded accurately to multiple choice questions. 

 

 

 

 
3 Kagan cooperative learning is a teaching strategy in which small teams of students (usually teams of 
four) work together towards a learning goal. They may also be working with partners or the whole 
class. 
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3.2 Quality of provision and outcomes - Even better if… 

 

 pupils were clear about the purpose of knowledge organisers and understood 

their desired impact. 

 teachers’ phonics knowledge extended beyond the year group they taught to 

ensure consistency in the accuracy of what is taught, and that misconceptions 

were addressed promptly. 

 

4.1 Quality of provision and outcomes for disadvantaged pupils 

and pupils with additional needs - What went well 

• The unswerving commitment to inclusion of the SENDco and pastoral lead is 

shared by all staff and is tangible across the school. All provision for 

disadvantaged pupils and those with additional needs is considered carefully. 

As around half of the disadvantaged pupils also have additional needs, much 

of the provision for both groups is integrated. That said, the progress of the 

more able pupils in these groups is carefully monitored. 

• The triage system is especially beneficial to vulnerable pupils. The readiness 

for learning data is analysed and where concerns emerge pupils have a follow 

up session with the ELSA to explore their responses further. The ELSA 

spends each morning in the ‘Shepherds hut’ enabling a smooth transition into 

school for pupils who regularly or occasionally need support. The school also 

draws on the targeted mental health support (TMHS) available from the local 

authority. 

• Pupils based in the resourced provision for complex needs benefit from highly 

skilled, specialist support. The three rooms they occupy provide ample spaces 

for promoting their academic development alongside their wellbeing. Most 

happily join mainstream classes in the afternoon, reflecting the success of the 

unit in fostering positive attitudes and equipping pupils with strategies to cope 

with learning in a conventional context. 

• Pupils within the signing bi-lingual resource largely learn alongside their 

classmates. They benefit from individual specialist support. In addition, the 

way all staff and pupils play a part is impressive. Signing is a routine feature of 

interactions between all members of the school community, with pupils 

contributing significantly to the inclusive atmosphere that permeates daily 

school life.  

• The large number of staff reflects the determination of leaders to rise to the 

considerable challenge of meeting the needs of all pupils. They are well aware 

of the potential emotional impact on staff and do their utmost to support them. 

Staff have received training about trauma-informed approaches, for example, 

and their wellbeing is regularly reviewed. 
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• Reducing the gaps in achievement between disadvantaged pupils and their 

peers stalled during the pandemic but the school’s efforts in this regard 

continue unabated. Pupils with additional needs in 2019 and 20224, including 

those with an EHCP, outperformed those in other schools nationally in 

reading, writing and mathematics   

 

4.2 Quality of provision and outcomes for disadvantaged pupils 

and pupils with additional needs - Even better if…  

 

… when interacting with pupils, adults consistently made them aware how  

much they valued working with them and celebrated their success, rather … 

than focussing solely on providing additional support. 

 

5. Area of Excellence 

 

Not applicable 

 

Following the QA Review 

 

The review report is primarily for the school's internal use to support the school's 

continuing improvement. However, we encourage you to share the main findings 

with your hub/hub manager so that they can support your hub’s activity planning. 

Challenge Partners will also collate and analyse report content to create an 

aggregate picture of what is going on across the sector each year. 

  

For further support following your QA Review, schools can access the School 

Support Directory; the Challenge Partners online tool that enables schools to 

connect with other schools in your hub and across the national network of schools. 

  

Schools can also attend Sharing Leading Practice (SLP) events where schools 

showcase excellent and/or innovative practice. Sharing Leading Practice events 

allow school leaders with specific improvement needs to visit a school or attend an 

online webinar hosted by a school, with outstanding provision in that area. 

  

Both the School Support Directory and the Shared Leading Practice events can be 

accessed via the Challenge Partners website.(https://www.challengepartners.org/) 

  

 
4 Using the national figures for 22019. 

https://www.challengepartners.org/
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Finally, following the QA Review, schools may find it useful to refer to research such 

as the EEF toolkit to help inform their approach to tackling the EBIs identified in the 

report (https://educationendowmentfoundation.org.uk/education-evidence/teaching-

learning-toolkit) 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

