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Contents 
 
Introduction 
 
1.1 Aims and Scope 
 
The Trust intends and expects that all decisions around the use of Trust resources 
will be underpinned at all times by its vision and values: 

Our aim: 
To create centres of educational excellence that inspire all pupils to turn their 
potential into performance 
To achieve this our schools will: 
Provide a broad and balanced curriculum that allows pupils to develop their 
talents and ambitions 
Deliver the highest quality learning opportunities facilitated by excellent 
teachers 
Inspire our pupils to become confident, motivated and respectful individuals 
ready to make a positive contribution to society 
The Trust will support our schools by: 
Maximising the resources and expertise available to individual schools 
Providing a platform for the sharing of excellent practice 
Challenging and developing staff to turn their potential into performance 

 
 
Rationale 
 
“Teachers should develop pupils’ spoken language, reading, writing and vocabulary 
as integral aspects of the teaching of every subject. English is both a subject in its own 
right and the medium for teaching; for pupils, understanding the language provides 
access to the whole curriculum. Fluency in the English language is an essential 
foundation for success in all subjects.” (Page 10, National Curriculum 2014) 
         
At Red Oaks we believe that when children are given exciting experiences, from any 
stimulus, they can be inspired.  They will not only learn to develop their own ideas but 
then share them through spoken and written communication.  Through these positive 
experiences, we endeavour to equip children with the language skills they need to 
become effective communicators and language users as members of their community 
and the wider world. We will strive to achieve this by following the EYFS Curriculum 
and the English Programmes of study for Key Stages 1-2. 
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Aims: 
� Provide a rich, challenging and stimulating language environment, where 

speaking and listening, reading and writing are integrated 
� Provide opportunities for pupils to become confident, competent and 

expressive users of the language with a developing knowledge of how it 
works 

� Provide opportunities for pupils to be reflective users of language 
� Develop pupils’ awareness of purpose and audience for both written and oral 

language 
� Create an environment where pupils are encouraged to construct and convey 

meaning, both in speech and writing, of factual, imaginary and personal 
experiences 

� Build pupils’ confidence by creating a positive learning environment where all 
children can achieve 

 
1.2. Other linked Policies 
This policy is designed to be read alongside other school policies including: 
 

� Assessment Policy 
� Homework Policy 
� Marking and Feedback Policy 
� SEN Policy 
� Early Years Policy 
� More able Policy 
� Teaching and Learning Policy 

 
2. Policy Statement 

 
2.1. Spoken language 
The National Curriculum states that pupils should be ‘taught to speak clearly and 
convey ideas confidently in Standard English’ (Page 10, National Curriculum 2014) 
They should: 

� Justify ideas with reasons 
� Ask questions to check understanding 
� Develop vocabulary and build knowledge 
� Negotiate 
� Evaluate and build on the ideas of others 
� Select the appropriate register for effective communication 
� Give well-structured descriptions and explanations 
� Speculate, hypothesise and explore ideas 
� Organise their ideas prior to writing 
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Our Spoken language aims and provision 
At Red Oaks, we encourage children to develop as fluent, confident and competent 
speakers who are able to articulate their views and opinions in an appropriate way. 
Skills are developed so that children can listen with interest and understanding for 
sustained periods, therefore enabling them to participate effectively in group 
discussions, matching their style and response to audience and purpose.  We facilitate 
this by providing planned opportunities for a range of speaking, listening and 
communication tasks such as; 
 

� Talk for writing (including drama and role play) 
� Public speaking and debate competitions 
� Poetry recital 
� Year group performances 
� Assemblies 
� School council 
� KAGAN partners 
� PSHE and circle time 
� Book Talk sessions 
� Oracy tasks 
� Weekly class debates  
� School council assemblies  
 

 
2.2.  Reading  
Reading is highlighted as being particularly important as it ensures that ‘pupils have a 
chance to develop culturally, emotionally, intellectually, socially and spiritually.’ It also 
states that reading ‘enables pupils both to acquire knowledge and build on what they 
already know.’ (Page 13, National Curriculum 2014)   
The 2014 Curriculum divides reading skills into two dimensions:  

� Word reading/ decoding  
� Comprehension  

 
We recognise that both these elements are essential to success and we support the 
acquisition of both sets of skills through various methods. We recognise that these 
areas are clearly linked to the other aspects of English learning: speaking and 
listening, writing, grammar and vocabulary. We also understand that reading is a 
developmental process and part of life-long learning and we encourage and praise 
children at every stage of it. 
 
Our Reading Aims and Provision 
At Red Oaks, pupils are encouraged to become confident, enthusiastic, critical and 
independent readers.  We aim to enable our pupils to be fluent readers; to enable this 
they are given fully-decodable (where appropriate) books to support their current 
phonological knowledge. They are given opportunities to experience print produced in 
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a variety of forms and for a variety of purposes. Children should read for information, 
interest and enjoyment and be able to do the following:   

� Understand how the format and language changes with different genres 
� Decode phonetically plausible words and recognise CE words fluently. 
� Understand the features of a book and how it works, including picture cues 
� Use appropriate reading strategies to find and interpret information 
� Reflect on their reading and offer a personal response to a wide range of texts 
� Use inferential skills to find meaning beyond the literal 
� Appreciate the tools of the writer and the techniques used to involve the 

reader in the text and to build these strategies into their own writing  
� Appreciate the work of individual authors, illustrators and publishers 
� Use a range of resources, including classroom materials, electronic texts, the 

school and public libraries for a range of reading materials  
 

We believe that it is important that we listen to children read as regularly as possible, 
as well as model to them how to read fluently and with expression, while exposing 
them to higher level literature. We facilitate this by providing planned reading tasks 
and opportunities such as; 

� Daily guided reading (see Appendix 1) 
� Class readers (Years 1-6) Title will be clearly displayed on classroom doors- see 

Appendix 1a Reading spine) 
� Teachers to model fluent reading  
� Model texts in English lessons 
� Individual reading (target daily readers) 
� Access to library facilities (see Appendix 2) 
� Parent readers 
� Kindles  
� Paired reading with partner classes 
� Termly ‘Relative Reading’ sessions 
� Performances 
� Reading with students from Trust secondary schools  

 
Reading Assessment 
Reading is formatively and summatively assessed throughout the school year as 
detailed in the assessment policy. This is used to inform teacher planning and target 
setting.  
Children throughout the school with be assessed formally using PM Benchmark. This 
will be conducted by the class teacher twice a year (this may be more for certain 
children when the teacher deems necessary) (See Appendix 3). 
Children complete an NFER reading age assessment once a year.  
 
2.3 Writing 
The National Curriculum states that pupils should:  

� Develop the stamina and skills to write at length  
� Use accurate spelling and punctuation  
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� Be grammatically correct  
� Write in a range of ways and purposes including narratives, explanations, 

descriptions, comparisons, summaries and evaluations  
� Write to support their understanding and consolidation of what they have 

heard or read  
 
The 2014 Curriculum divides writing skills into two dimensions:  

� Transcription (spelling and handwriting)  
� Composition (articulating ideas in speech and writing)  

 
We recognise that both these elements are essential to success and we support the 
acquisition of both sets of skills through various methods. We recognise that these 
areas are clearly linked to the other aspects of English learning: spoken language, 
reading, grammar and vocabulary. 
 
Our Writing Aims and Provision  
At Red Oaks, we believe it is important for pupils to develop as independent, 
enthusiastic and expressive writers, who are able to write in a meaningful way.  They 
should be able to use a range of styles for a variety of purposes and audiences as well 
as being confident in their choice of genre and language style for a specific purpose. 
All pupils will be able to write in a grammatically accurate way and develop an 
increasingly wide vocabulary. They will be reflective writers, understanding the 
importance of planning, editing and redrafting. We facilitate this by providing planned 
writing tasks and opportunities such as: 

� Revisiting text types (see appendix 4) 
� Using the Talk for Writing Process (see Appendix 5) 
� Modelled, shared and guided writing  
� Cross curricular writing  
� Focused grammar lessons 
� Termly writing targets (see marking/assessment policy) 
� Specific target lessons  
� Daily grammar starter activities 
� Paired writing 
� Lessons dedicated to planning, proof-reading and editing (Appendix 6) 
� Encouraging peer and self-assessment 
� Detailed feedback (see Marking and Feedback Policy) 
� Gifted and Talented writing projects 
� Writing for a purpose (displays, letters, class books etc) 

 
Writing Assessment 
Writing is assessed continually throughout the year. Evidence is taken from a range 
of writing across the curriculum to form an end of term judgement, as detailed in the 
assessment policy. This is used to inform teacher planning and target setting. 
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2.4. Spelling and Vocabulary 
 
‘Pupils’ acquisition and command of vocabulary are key to their learning and progress 
across the whole curriculum. Teachers should therefore develop vocabulary actively, 
building systematically on pupils’ current knowledge.’ (page 11, National Curriculum 
2014)  
 
‘Writing down ideas fluently depends on effective transcription: that is, on spelling 
quickly and accurately through knowing the relationship between sounds and letters 
(phonics) and understanding the morphology (word structure) and orthography 
(spelling structure) of words.’ (page 15, National Curriculum 2014. 
 
Our Spelling and Vocabulary Aims and Provision 
At Red Oaks, pupils are encouraged to develop as independent and accurate spellers 
who are confident to use evolving and adventurous vocabulary in their own writing.  
They should have a range of spelling strategies that they can use to attempt unknown 
words and a sound knowledge of common exception words for use in their daily work.  
Children are made aware of the differences between spoken dialect and written 
English in terms of spelling. We facilitate this by providing planned spelling and 
vocabulary tasks and opportunities such as: 

� Daily phonics lessons in KS1/spelling lessons in KS2 (see appendix 7) 
� Statutory word list lessons (see appendix 7) 
� Intervention groups 
� Weekly spelling homework (see homework policy) including ‘mystery weeks’ at 

the end of term 
� Emphasis on vocabulary through Talk for Writing 
� Exposure through higher level reading texts 
� Marking of spelling and vocabulary choice in writing (see marking policy) 
� ‘Help yourself’ displays 
� Word mats and other resources 
� Planned time for editing and redrafting (Appendix 6) 
� Use of dictionaries throughout KS1 and KS2 
� Word of the day as an oracy and spelling task  

 
Spelling and Vocabulary Assessment 
Spelling is assessed weekly and termly as detailed in the assessment policy. This is 
used to inform next steps in teaching and learning. 

2.5 Handwriting 
 
‘Writing depends on fluent, legible and, eventually, speedy handwriting.’ (page 15, 
National Curriculum 2014) 
 
Our Handwriting Aims and Provision 
At Red Oaks, we believe it is important for pupils to be able to write clearly and develop 
a fluent and legible handwriting style using from the line cursive script.  Presentation 
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should be neat and joined from Year 2 upwards. ‘Lead ins’ from the line will be taught 
in Reception and Y1. All staff are expected to model cursive script to the children.  
 
In FS2 handwriting is taught in whole class sessions through modelling writing and 
group work. Triangular pencils and pencil grips are used in FS1 & 2. There are daily 
opportunities for gross and fine motor development through funky finger activities and 
continuous provision. Handwriting will be taught for 10 minutes daily from Y1 upwards 
and will include shoulder and finger strengthening warm-up exercises (See Appendix 
8). Staff have access to handwriting resources from Supersonic Phonic Friends. As 
children progress through the school, modified pencils and pens will be provided for 
those who still require support with correct grip.  
In Key Stage 2, children write with a pencil until their writing is legible and joined. They 
then receive a Scribe Award and progress to a black handwriting pen.   
Please note that some children in the LDD SRP who have a Statement of Educational 
Need learn pre-cursive script. 
 
Handwriting Assessment 
Handwriting is assessed as part of the writing assessment process as detailed in the 
assessment policy. This is used to inform intervention groups as well as future 
teaching.  
 
2.6. Professional Development 

� Members of the English Team seek and attend regular training within county 
and reports back to all staff 

� Staff are expected to attend relevant courses during the school year 
� The English Team hold regular meetings to update staff on curriculum and 

assessment developments 
� Moderation takes place in house, within the cluster and with support from 

external consultant 
� A writing moderation file is held centrally for consultation 
� Staff work closely with the Trust to ensure assessment for transition is 

accurate. 
 
2.7. Inclusion 
In English teaching at Red Oaks, staff are aware of children’s individual needs and 
how to best differentiate teaching and learning to enable access for all.  This is done 
through quality first teaching to suit a variety of learning styles, often using a 
multisensory approach.  Teachers consider classroom organisation and management 
strategies to ensure optimal access for all learners, including those with physical, 
sensory and learning needs. During ‘Progress meetings’ (4 times a year) the SENDO, 
class teachers and Key Stage leads will discuss the impact of interventions on ISI 
sheets and how best to support the needs to individual children. Teachers have access 
to LDD and SBI managers for advice on differentiation, target setting and assessment 
for specific children in their classes.  
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Specific interventions and support in English: 

� In 2015 Red Oaks achieved Gold award status for initially piloting (for the BDA) 
and then becoming a lead school in the ‘Soundcheck’ program. Red Oaks 
believes in early intervention and this program identifies and support children 
in Y1 and Y2 who are not yet secure in their phonological awareness. The KS1 
lead and KS1 teachers will decide on the children best suited to undertake this 
TA run program. A pre and post screening of these children will take place. 

� A specialist TA will support children in their reading. 8 Children from KS1 will 
attend daily sessions (20-30 minutes) to support with phonics decoding, word 
reading and comprehension. The KS1 lead and KS1 teachers will decide on the 
children best suited to undertake this TA run program. A pre and post screening 
of these children will take place. 

� In addition to phonics as a strategy for reading, it is identified that children learn 
best when they have good word recognition and good comprehension (DfES, 
2006). Red Oaks’ teachers will identify children who need whole word reading 
and spelling strategies in addition to daily phonics and spelling lessons. This 
children will have precision reading and spelling 1:1 sessions.  

� Clicker 8 and immersive reader must be used throughout the week in Y1- Y6 to 
support pupils in English tasks during lessons. Ipads are available for use in 
every classroom; Speech to text and Siri must be used as everyday classroom 
practice for the children, helping to promote their independence.  

� ‘Help yourself’ displays must be in every classroom from Y1-Y6. These must 
include a range of phonics, spelling, writing and reading resources to support 
children during lessons. Children must be able to access these independently. 
At Red Oaks we promote the use of BLP muscles to support children in their 
learning. By using the ‘Help yourself’ displays and encouraging children to ‘Try 
three before you see me’, we are building resilient and independent learners.  

� Where appropriate children may have individual writing packs that will include 
personalised resources to help them during lessons. These packs will be kept 
in individual trays and the children should be encouraged to use these  

� Teachers will use pre teaching sessions and groups to support the teaching of 
spelling. 

 
As Red Oaks has achieved Dyslexia Friendly Schools status (July 2019). 
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Children in the SBI Provision 
Children in the SBI provision are severely, or in most cases profoundly/totally deaf 
which means they have extremely limited (if any) access to spoken English.  This has 
a considerable impact on the development of their English vocabulary and literacy 
skills.  Although many of the children communicate well in British Sign Language, BSL 
is a very different language from English in terms of vocabulary and grammatical 
structure and it has no written form.  To assist children in developing their English 
skills, a number of specialist interventions and strategies are therefore used according 
to the individual needs of the child, including: 

� Colour coding for parts of speech (nouns, verbs, adjectives, etc) to help 
children learn the correct order of words in a sentence.  Once children 
become familiar with colour coding it can be used in class to support all 
writing; 

� Additional English interventions with a Teacher of the Deaf to work on 
spelling, sentence structure and grammar; 

� Guided Reading sessions / reading interventions with a Teacher of the Deaf 
to work on vocabulary and reading comprehension; 

� IPP/IEP targets relating to literacy. 
� Pre and post tutoring; 
� Sessions focusing on new vocabulary 

 
Teachers with SBI children in their class should talk to a Teacher of the Deaf re the 
development of literacy skills in deaf children, task differentiation and strategies to use 
with deaf pupils, and the specific strengths, difficulties and needs of individual children.  
For information on assessment procedures (including Big Writes), speak to the SBI 
Manager. 
 
Children in the CLAN Provision 
Whilst aspiring to the same rationale and aims as outlined at the start of this policy, 
pupils in the Forest Class Inclusion Base follow a highly individualised and 
differentiated curriculum.  Due to the wide range of needs and abilities of pupils within 
the SRP, and as the majority of pupils are working at p-levels, such adaptation to the 
curriculum is essential.  The Inclusion Base Manager attends staff meetings and 
training where appropriate, to ensure that where mainstream practises and policies 
are relevant and beneficial, that they can be adapted and incorporated into teaching 
and learning in the Inclusion Base; for example, Talk for Writing, use of redrafting 
checklists, daily phonics lessons and termly spelling homework.  Where possible and 
appropriate, children also take part in opportunities within their mainstream classes, 
for example, visitors, performances and assemblies. 
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3. Appendices 
3.1.   

Daily Guided Reading 
Overview  
During guided reading, children should be challenged by sharing books in-line with 
and above their reading ability.  There should be the opportunity to read a range of 
text types with an emphasis on the genre being taught in English lessons.  As 
children’s reading progresses, the main focus of guided reading changes from 
decoding to developing comprehension skills and higher order reading skills.  In KS2 
teacher will spend 3 days using the Ashley Booth texts and 2 days on their class 
readers as listed on the reading spine.  
Structure 

 
Sessions last 20-30 minutes and are designed to teach the children specific reading 
skills linked to the RAFs. The majority of lesson will be whole class teaching with 
opportunities for individual comprehension, test technique and individual readers. 
Teachers will used the DERIC (decode, explain, retrieve, interpret, choice) reading 
approach, which is linked to the RAFs, to teach the children a skill weekly. Over a short 
term teachers will cover all 5 of the skills as well as have a focussed week on test 
techniques and AFL from the previous assessment week. 
 

Week     Term 4 Focus/Skill What does it look like? 
Week 1 
19th February 

Explore the Text 
 
 
 

Choice of Vocab – what do you 
notice? 
Word level, Word Explore 

Week 2 
26th February 

Choice (including SPAG) 
 
 
 

Why?  
Sentence level 

Week 3 
5th March 

Explain 
 
 
 

How?  
Put on your PJs  
(Whole text level) 

Week 4 
12th March 

Retrieve  
 
 
 

Finding out 

Week 5 
19th March 

Interpret 
 
 
 

What effect has this had? 

Week 6 
26th March 

All/AfL/GAPs Via assessment papers 

extttttt
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Year 1 
From the beginning of Year 1 through to the end of term 2, the children will have a 
whole class daily ‘big book’ session- focussing both on decoding and comprehension. 
The class teacher will lead a whole class appropriate text (big book) spotting phonics 
patterns and key language in the book. In addition to this the class will also have a 
class reader chapter book.  Phonics session will be taught daily with the aim that all 
children will finish Phase 5 by the end of Year 1. From term 3, children will engage in 
the DERIC ‘warm up’ activities as a whole class guided comprehension, ensuring they 
are used to the language linked to the 5 reading skills. Where appropriate this may 
focus on independent retrieval comprehension activities for the children. Term 4 to 
Term 6 will reflect the KS1 approach to whole class guided reading.   
 
Reading Curriculum 
It is essential that teachers know the curriculum expectations for their year group and 
teach the required skills (these can be found in the National Curriculum 2014) for 
children to become competent and fluent readers. Teachers will PM benchmark 
children  twice a year and when necessary to ensure they are on the correct reading 
level. This will be checked throughout the year by SLT. 
 
DERIC and Reading Assessment Focuses (RAFs) 
At Red Oaks, we have identified specific skills that we feel the children need to work 
on through guided reading sessions with the teacher. These relate to the expectations 
of all children at the end of key stage. Teachers follow the DERIC depth skills which 
split reading into 5 areas. All of the RAFs are included within these.  
 
KS1        

 
 
  

Decode 1a. Drawing on knowledge to read words in text 

Retrieve  
Choice 1b. Identify and explain key aspects of fiction and non-fiction texts, finding 

information in the text.                             

Explain 1c. Identify and explain the sequence of events in texts, discussing words in 
context. 

Interpret 1d. Make inferences from the text  

Interpret 1e. Predict what might happen on the basis of what has been read so far         
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KS2  
 

 
Planning 
Below is an example of the planning grid that should be used throughout the school.  

Explain 2a. Give/explain the meaning of words in context. 
Retrieve 2b. Retrieve and record information / identify key details from fiction 

and non-fiction 
Explain 2c. Summarise main ideas from more than one paragraph. 
Interpret  2d. Make inferences from the text / explain and justify inferences 

with evidence from the text. 
Interpret 2e. Predict what might happen from details stated and implied. 
Explain 2f. Identify / explain how information / narrative content is related 

and contributes to meaning as a whole. 
Choice 2g. Identify / explain how meaning is enhanced through choice of 

words and phrases. 
Explain 2h. Make comparisons within the text. 
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Comprehension Tasks 
Each week there should be at least two comprehension tasks that will focus on the 
DERIC skill that has been taught that week.  These comprehension questions will vary 
in style, ensuring the children become familiar with different types of answers (tick 
boxes, one word answers, detailed answers, multiple choice etc).  
 
Questioning (linked with the DERIC and RAFs) 
All teachers and support staff are expected to be able to question the children they are 
working with to check their understanding and develop their skills further. To support 
this, Red Oaks have created a document called ‘Reading Stem Questions’ that link to 
the RAFs. These question starters can be used to write comprehension questions or 
aid discussions when reading with a group of children.  
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3.2 Reading Spine 
Picture book        Chapter book                 Wordless book               
 

 

 

 

 

 

 

 

Red Oaks’ 

Reading Spine 
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Reception 

The Gruffalo- Julia Donaldson  

Handa’s Surprise- Eileen Browne 

Rosie’s Walk- Pat Hutchins 

Mrs Armitage on Wheels- Quentin Blake 

Whatever Next- Jill Murphy 

Farmer Duck- Martin Waddell 

Goodnight Moon- Margaret Wise Brown 

Shhh!- Sally Grindley 

Shark in the Park- Nick Sharratt 

Oi Get off Our Train- John Burningham 

How to catch a Star- Oliver Jeffers 

Blue Monster wants it all- Jeanine Willis 

I am Tiger- Carl Newson 

A Great Big Cuddle (poem)- Michael Rosen 

Zim Zam Zoom- James Carter 

A First Book of Nature- Nicola Davies 

This Book Just Ate My Dog- Richard Byrne 

Mr Big- Ed Vern 

Little Green Donkey- Anuska Allepuz 

Supertato- Sue Hendra 

Oi Frog!- Kes Gray 

The Very Hungry Caterpillar- Eric Carle 
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Year 1 

Peace at Last- Jill Murphy 

Can’t You Sleep Little Bear?- Martin Waddell 

Where the Wild Things Are- Maurice Sendak  

The Tiger Who Came To Tea- Judith Kerr 

Lost and Found- Oliver Jefferies 

Elmer- David McKee 

Cops and Robbers- Alan and Janet Ahlberg  

      The Owl who was Afraid of the Dark- Jill Tomlinson  

Mira’s curly hair- Al Serkal 

Last stop on Market Street- Matt De La Pena 

Aliens love Underpants-  Claire Freeman 

Dinsoaurs love Underpants- Claire Freeman  

The Runaway Wok- Yin chang Competstine 

Mr Wolf’s Pancakes- Jan Fearnley 

Suddenly- Colin Mcnaughton  

Guess How Much I Love You- Sam McBratney  

The Jolly Postman- Alan and Janet Ahlberg  

Not Now Bernard- David Mckee 

Esio Trot- Roald Dahl 
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Year 2 

Flat Stanley- Jeff Brown  

Meerkat Mail- Emily Gravett 

ZOG- Julia Donaldson 

The Day the Crayons Quit- Oliver Jeffers 

Beegu- Alexis Deacon 

         Who’s afraid of the Big Bad Book?- Lauren Child 

Hair love- Matthew A Cherry 

Clean up- Nathan Byron 

Look up!- Nathan Byron 

The Wonder- Faye Hanson 

Spinderella- Julia Donaldson 

The Cat in the Hat- Dr Seuss 

The Magic Faraway Tree- Enid Blyton 

Mr Skip- Michael Morpurgo 

Zoo Boy- Sophie Thompson 

Chicken Mission- Jennifer Gray 

Journey- Aaron Becker (wordless) 
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Year 3 

Stig of the Dump- Clive King 

The Christmasaurus- Tom Fletcher 

The Twits- Roald Dahl 

Winter’s Child- Angela McAllister 

           Leon and the Place Between- Angela McAllister 

Wolves- Emily Gravett 

Flood- Alvaro F Villa 

The Tin Forest- Helen Ward 

Flotsom- David Weisener (wordless) 
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Year 4 

Tuesday- David Weisener (wordless) 

Varjak Paw- F S Said 

How to Train Your Dragon- Cressida Cowell 

Charlotte’s Web- EB White 

Tidy- Emily Gravett 

      Great Women Who Worked Wonders- Kate Pankhurst 

The Little Island- Smriti Prasadam Halls 

The Robot and the Bluebird- David Lucas 

Brave Molly- Brooke Boynton- Hughes 
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Year 5 

Private Peaceful- Michael Morpurgo 

Holes- Louis 

Sulwe- Lupeta Nyon 

Wonder- R J Placio 

         Little Mouse’s Big Book of Fears- Emily Gravett 

The Red Tree- Shaun Tan (Youtube) 

My Strong Mind- Niels Van Hove 

Shine- Satah Asuquo 

              Goodnight Gorilla- Peggy Rathman (Wordless) 
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Year 6 

The Nowhere Emporium- Rose Mackenzie   

My Name is Mina- David Almond 

Skellig- David Almond 

Goodnight Mister Tom- Michelle Magorian 

If- David Smith 

The Wolves in the Wall- Neil Gaiman  

The Proudest Blue- Ibtihaj Muhammad 

    FArTHER- Grahame Baker-Smith  

The arrival- Shaun Tan 
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3.3 
Libraries and Reading Resources 

Libraries 
There are two libraries in school, Foundation/KS1 and KS2 respectively, which 
children can access on a regular basis.  Library books can be used for research or 
quiet reading time.   
Reading Books  
In FS, children have the opportunity to change their reading book twice a week. From 
Y1 onwards, pupils have the opportunity to change their book every day if they wish.  
Children in Reception and KS1 will have one book-banded book and one ORT book.  
Children can choose a new book from any box of their book banded colour but should 
only move up a colour when directed by the teacher; they are not required to read 
every book of this colour in order to move up.  Once KS1 children have finished ORT 
they have two book banded books. Children in FS and KS1 will be benchmarked in 
Term 2 and Term 5 and at any additional point the teacher feels necessary. 
When children move into the Key Stage 2 library, they can choose two books from 
their book band colour (see below). When borrowing books, children are expected to 
scan their reading books into the library log along with their own personal bar code to 
record which books they have. KS2 teachers will PM benchmark children who are 
choosing books from the KS1 library. 
Other Reading Resources 
We have many other reading resources throughout the school. Teachers are 
encouraged to use these to inspire a love for reading. These resources include; 

� Big Books 
� Class sets of books (enough for whole class to follow the text) 
� Comics, magazines, newspapers etc 
� Ipads with access to online material  
� Books made by the children  
� Author packs- to be displayed in classrooms 

 
3.4  PM benchmark and Book Bands 

PM Benchmark reading assessment 
Purpose: 

� To ensure children are reading at an ‘instructional’ level on the correct text.  
� To ensure children are able to answer comprehension questions at their 

fluency level. 
� To convert to a level and coloured book from the library as their reading book.  
� To identify any children who are reading below ARE who can then have a 

targeted intervention program. 
� To monitor progress in both fluency and comprehension. 
� Identify the strategies children use. 
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How to use: 

� Find a quiet space where you will not be disturbed as it must be completed 
1:1. 

� The first time a child does a PM Benchmark level may be take the longest as 
you will need to estimate the level you believe they are reading at. 

� Ensure you have enough photocopies of each text to hand. 
� Choose a level (usual at least 2 levels above their current reading book if they 

have not been PM benchmarked regularly. If they have, choose the next level. 
1) The child may take time to look at the book and pictures. Ask them to read 

the book to themselves and then tell you as much as they can about the 
story/ text. 

2) Running record- the child reads aloud the text while you record each word 
they read correctly or incorrectly. Mark each correct word with a tick. 

3) If the child says the word incorrectly it is useful to write this word above. 
4) Note down if they self-correct as (SC) above the word. 
5) If the child spends more than 3-5 seconds over a word- tell them the word 

and record with (T) above the word. 
� If you are working in Y2 or Y6 particularly you might want to have a timer next 

to you and mark where the child read to in 1 minute. 
� When they have finished ask them the comprehension questions and record 

their answers. 

  

Fluency 
Fluency is the ability to read aloud 
consistently with natural rhythm 
and expression, recognising or 

decoding words accurately while 
attention is focused on 

constructing meaning. Fluent 
readers recognise words rapidly, 

making appropriate use of natural 
rhythm, pausing, phrasing, pitch 

and emphasis. 

If this is the right level for the child, they will fall within the 
instructional band. Providing they have read with some level of 
fluency (see definition below) and comprehension understanding 
then record this level and give the child the correct level and book 
band colour (see next page). 

Count up the errors and divide the total of words by these e.g 
140/4= 35  
1:35 = 97%  (this book is independent and therefore too easy for 
their reading book) 



 English Policy 

 

- 24 - 
 

PM 

Benchmark 

levels 

ARE  

Year Groups 

Book Band 

colour 

KS1 library 

Book Band colour KS2 

library 

Oxford reading 

tree level 

KS1 

  

Rec - Emerging 

  

 

 

 

 

 

 

 

 

Using intervention 

schemes, suitable 

for KS2 children, 

NOT reading KS1 

books 

(e.g. Project 

Code, Trackers) 

1 

1  1+ 

2  1+ 

3 

Rec - Expected 

 2 

4  2 

5  2 

6 

Rec - Exceeding 

 3 

7  3 

8  3 

9 

Year 1 

 

 4 

10  4 

11  4 

12  5 

13  5 

14  5 

15  6 

16  6 

17 

Year 2 

Working Towards 

 

 7 

18  7 

19   8 

20   8 

21 

Year 2 

Expected Standard 

 

  9 

22   9 

23 
  10 

  10 

24 

Year 2 

Greater Depth 

 

  11 

  11+ 

25 

Year 3 

 

 

 12 

26  13 

27  14 
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28 Year 4 
No KS1 

children to 

take books 

above lime/ 

level 11+ 

 15 

 16 

29 
Year 5 

 

 17 

 18 

30 Year 6 
 19 

 20 
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3.5 English Planning and Teaching – Talk for Writing Process 
Toolkits for each genre are available to support teachers in their subject knowledge of 
specific genres. Pupils are encouraged to regard themselves as writers and value their 
own work and that of others.  Throughout the whole school each class will have a 
writing working wall displaying (PALS purpose, audience, language, structure). This 
will clearly show the process of the writing stages as described. There will be a 
consistent approach to teaching English across the school and this is reflected in the 
use of a working wall within each classroom  
Following our writing process, children should independently proof read and edit their 
own writing before they consider it to be finished.  From Year 1 children will refer to an 
editing checklist kept in their English writing book and consider how to improve their 
work in terms of correcting punctuation, grammar or adding new ideas.  (See appendix 
6). 
Set out below are the expectations for the planning and teaching of the English 
curriculum at Red Oaks. It is expected that all staff will follow the process and will be 
held to account through rigorous monitoring and scrutiny.  
 
1. Pre-planning Morning 
Before teachers attend their planning morning, they will ensure that they have the 
following essentials: 

1. Previous year’s hot write (Y1-Y6)  
2. An engaging text selected to teach the age appropriate grammar 
3. Another text to inspire and stimulate the term’s teaching (this will be read to the 

children in advance, if necessary). 

 
2. Planning 
Teachers will have a planning time to create medium term plans for the following term. 
During these planning meetinfs, it is expected that each year group will work 
collaboratively to produce a detailed overview of their English teaching on a week-by-
week basis. (see appendix 9). 
 
2.1 – English Planning 
The English medium term plan will span across the length of the term. It will clearly 
identify specific target and grammar lessons (at least one of these per week), as well 
as regular short burst writing opportunities and lessons linked to the genre of the term. 
Teachers will refer to the previous year’s hot write tasks that have been completed 
prior to their planning morning, using these to identify starting points for the model text 
and help to ensure there is progression. This will link in with the areas of focus taken 
from children’s current targets and termly assessment. These will be clearly stated at 
the top of the planning sheet (see appendix 9). The model text will then be written by 
the teachers, who will share this with the English Team by the given deadline. 
Looking at their class writing data and individual targets, teachers will identify three 
main targets (Y3/4) four main targets (y5/6) that the majority of children need to work 
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on. These will also be identified on the planning sheet, using different colours for the 
different classes, and will be the focus for the discreet target lessons.   
 
2.2 – Grammar Planning 
Within the planning document, a table will be completed stating the grammar 
objectives being taught for that term. This will be focused on the relevant grammar for 
the text type and gaps in the children’s learning.  
Each lesson will start with a 5 minute grammar starter.  
 
3. Weekly Planning 
Once the medium term plan has been created, it must be saved centrally on the staff 
network. Using these medium term plans as a starting point, it is expected that class 
teachers will produce their own weekly plan with grammar starters and differentiated 
activities that reflect the needs of their class. There will naturally be differences 
between classes in terms of grammar starters and target lessons – no two classes are 
the same!   (See appendix 11) 
Discreet target lessons and grammar lessons will be planned in more detail in the 
weeks they are happening.  
 
4. Teaching 
English will be taught daily, in the morning, across the school and will follow the three 
step Talk4Writing process: Imitation – Innovation – Invention. Year 1 will initially use 
a mixture of Drawing Club and Talk4Writing daily. Drawing club will involve the children 
working on a new story, traditional tale or animation every week.  
One genre will be taught using this approach each term. However, there will be further 
‘short burst’ writing opportunities throughout the term, where children revisit familiar 
genres and have the chance to practise and apply skills (e.g. the main genre may be 
a story, but a short burst might be a diary entry from one of the characters, a discussion 
around a character’s dilemma, or a newspaper report on the disaster). These will be 
completed in English books and marked in line with the marking policy. There should 
also be opportunities to write extended pieces through foundation subjects, making 
links to previously taught genres. 
Each English lesson, no matter where you are in the process, starts with a 5 minute 
grammar activity, within the context of a chosen book. Children will complete tasks 
either on whiteboards or in their English books before moving on to the main input for 
the lesson. 
 
Stage 1 – Imitation 
* Children explore and learn the model text that has been written by the teachers.  
* Learn the text orally using the ‘storytelling’ technique, with whole class actions and 
drawn maps (which should be displayed on washing lines/working walls). Move from 
whole class reciting onto groups, pairs and individuals, as well as using other 
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techniques such as drama / hot seating and key language cards to get the children 
using key words and phrases in other contexts, deepening their understanding. 
* Present the learnt exemplar text in written form. Use colour coding to identify key 
features, language and grammar. Ensure the children understand the text – go through 
the meaning of words, types of conjunctions etc. that are used and do written tasks 
where necessary to allow children the chance to use key words in other contexts. This 
must be differentiated, with children looking for features they understand and that they 
could apply themselves. A simpler version of the text can be given if required.  
* “Box up” the written text together to see how it is structured and co-create a toolkit 
to display on the working wall. 
* Show children other examples of the same genre – wider reading and exposure to 
other literature is key. 
 
Stage 2 – Innovation 
This stage involves making changes or ‘innovations’ to the original text, to create a 
new one. The internalised key language patterns and any other ‘magpied’ language 
remains, but children should be encouraged through guided and shared writing to 
move this language around and uplevel/improve where necessary. It is important that 
teachers ensure the children have a clear understanding of how and why this is 
necessary so that we don’t end up with 30 pieces the same. You can use any form of 
planning, whichever works best for your class, however the children do need to be 
taught how to plan effectively using bullet points, notes and key words as memory 
joggers and not writing in full sentences.  
* Use shared writing to show children how innovate on the basic, internalised pattern 
scaffolded by the model text displayed on IWB and the new boxed up / map planning 
for the innovation on your working wall. Model how to move the language around and 
change sentence structures so that children are not restricted by the model text and 
apply through guided group work. 
* Ensure all ideas are listened to and encourage the children to make good choices 
for words etc. Children should also be encouraged to magpie ideas. 
* Immediately after shared writing, children are to write their own innovations in books. 
This will be done in sections / paragraphs across a few days, rather than writing the 
whole thing at once so that teachers can provide detailed modelling and feedback as 
required. 
* Teachers will work with a different guided group every day, using this as a form of 
support and differentiation based on feedback from marking and in lessons. HA 
children will be encouraged to go beyond replicating the model text with simple 
substitutions. LA children can use ‘hugging closely,’ sticking in chunks of text to then 
make basic changes to the original, focussing on punctuation and writing basic 
sentences accurately . Children record the text individually in their books and you do 
not move on until the punctuation, grammar and vocabulary is perfect. Others work 
independently using their innovated plans and class toolkit. 
* After each lesson there should be time for reflection and feedback. Use the class 
visualisers to showcase work and ask the children to identify areas that are good and 
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areas that need to be improved. Children should edit their work using blue pens and 
following the ‘Good, Better, Best’ editing checklist.   
* Children can also be given the opportunity to be response partners and discuss each 
other’s work and use their blue pens to ‘polish’ their work. Formative assessment is a 
key part of this process; assessing progress and establishing what needs teaching 
next. 
By the end of this week the children should all have a plan of the innovated model text 
and a full written version that is unique to them.  
 
Stage three – Invention (Independent Application) 
* Initial stimulus has to excite and engage the class. For example; suitcase arrives 
from South Pole, an email is sent or a video arrives for them to watch that gives them 
a purpose for writing. 
* This stimulus then ignites the invention process which begins by recapping the 
toolkit, looking at other examples of the text (immerse the children in the genre), role 
play and drama activities and creating word banks (which should be displayed in 
classroom). Children may also need time to research information for additional 
content. 
* Use shared writing to show how you can adapt the model in a variety of ways, 
encouraging the children to have a go for themselves. 
* Children then create their own independent ‘hot piece’ (pastel pink paper) of writing 
based on the stimulus introduced at the beginning of the week.  
* This piece of writing should then be stuck in their books to indicate the end of the 
unit. This piece of work will be marked according to the marking policy. 
 
4.1 Short Burst Teaching 
These lessons will revisit a genre that the children have previously been taught. 
Teachers will spend time recapping the toolkits, sharing different examples of the 
genre and providing the children time to discuss and share ideas. Shared planning 
and writing should take place before the children complete the task independently. 
This short burst may span over two lessons to ensure high quality outcomes.  
 
4.2 Discreet Grammar Teaching 
These lessons will be based on specific areas of grammar that are required for the 
genre of the term. As a result of feedback through marking and during lessons, 
teachers will decide what the focus for these lessons will be and differentiate 
accordingly with the plan being personalised for their class. 
 
4.3 Discreet Target Teaching 
In KS2 all children will have individual target cards stuck in their English books. These 
targets will have been co-created by teacher and child and identified on a class target 
spreadsheet. This will enable a teacher to identify common targets for their class which 
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will then inform their target lessons. In ks1 all targets will be displayed in a visual way 
with children’s photos on their target. These lessons will consist of a rotation of 
activities unless streaming across the cohort is appropriate. The teacher will spend 
time working with each group on their target (e.g. three groups on a rotation of 20 
minutes each). Teachers need to think carefully about the activities they set and 
priorities the groups they work with first.  
 
4.4 Proof reading and editing Teaching 
The content of these lessons will be dependent on information gained through 
assessment for learning and feedback from marking the children’s work. Proof-reading 
and editing is not just responding to marking from the previous lesson, it is about 
improving and rewriting sections if necessary. There might be an issue to address with 
the whole class, a guided group or with children individually. The ‘Good, Better, Best’ 
steps will be followed to help the children structure their editing. (See appendix 6) 
There will be evidence of children redrafting sections of work where necessary using 
suitable techniques such as ‘editing flaps’ or a whole lesson dedicated to re-writing on 
a new page. 
 
4.5 Modelled, Shared and Guided Writing 
Modelled writing is the first step in teaching writing to children. This is when the teacher 
is in front of the class doing all of the writing. If the pupils struggle greatly with getting 
their ideas going, come back to this basic step and model your writing process for 
them. They need to see it being done.  Make your thoughts about the process known 
(be explicit) while you are modelling.  The key to modelled writing is to never assume 
the children are following you. Tell them everything you are doing and why. It is not 
enough for them just to watch you. As well, don't try to model so many things that the 
lesson goes on too long - you will lose their attention. Finally, always have pre-written 
what you are going to model to them; do not try to make it up on the spot! Know what 
you are going to write in advance so that you can be sure it is going to be effective. 
During shared writing, a teacher will scribe the words, but the children are now invited 
to contribute their ideas to the class piece. A teaching assistant may be used to act as 
a ‘word bank scribe’ gathering all of the children’s ideas as they are suggested so that 
the children feel their contributions are valued. The teacher can then look back at this 
and discuss with the children which words / phrases would be most effective to use 
and why. The children might be writing their thoughts and ideas down on white boards 
or with a partner, but these are then shared verbally with the class and the teacher 
then carefully selects the most effective ideas to create one shared piece of writing. 
The teacher always explains their thinking and the children know why certain 
words/phrases have been chosen instead of others. Always have pre-written what you 
want to achieve through your shared writing. Write the paragraph first; do not try to 
make it up on the spot! Know what you are going to write in advance so that you can 
be sure it is going to be effective and that you can lead the children towards this 
through skilful questioning. 
Guided writing is the third step in teaching writing to children. In guided writing, 
teachers continually provide feedback, redirection and expansion of ideas. Any area 
of writing can be addressed, but it works well to put similar needs together and address 
them at the same time. 
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It should be taught in a small, focussed group, with the children now doing the writing 
themselves. It is a stepping stone between teacher directed and independent writing 
with the teacher getting the children to verbalise their thoughts and what they are going 
to write before they actually write it down. The pace and quantity of work produced will 
vary according to pupils’ abilities. You might start of working with them as whole group 
before focussing in on individuals as the session progresses, allowing other group 
members to work independently. You can then work your way round the children, 
giving them some 1:1 feedback as required. This again, depends on your group and 
what you are hoping to achieve. 
 
4.6 Non-negotiables for English Teaching/Planning 
The three stages will remain the same but will be stretched out over a longer period 
of time allowing extra elements to be threaded in to meet the needs of the new 
curriculum. 
 

- A wider range of texts must be available for the children to explore during 
guided reading based on the current genre. 

- Cold write/previous hot write must be looked at by the teacher the term before 
it is to be taught. This is then analysed against the toolkit to highlight areas 
which will then feed into the model text. 

- Model texts to be written together with partner teachers. Key features identified 
from previous hot writes/cold write and group targets, Model texts must be 
saved on shared at the end of your planning day. This must be shared with 
support staff during class meeting. All staff members to learn the text. 

- An individual target will be co-created with each child. These will be short smart 
targets that should be completed in 3-4 weeks. These will be stuck in their 
English books. 

- Group targets should be drawn from the individual target sheets and cohort 
writing spreadsheets 

- Feature Finding activities must be differentiated for LA/MA/HA – with a link to 
grammar and punctuation 

- Grammar tasks must be differentiated so that children are appropriate work 
- At least one target or grammar lesson every two weeks (differentiated for 

LA/MA/HA) 
- Minimum of one writing opportunity per week (genres that have previously been 

taught or linked with the genre of the term)  
-  
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3.6  English Genre Coverage 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 
Genre 
taught 

Non-
chronological 
Report 
 

Persuasion Story Explanation 
 

Discussion Story 
 

Big Write Story Non-
chronological 
Report 
 

Persuasion Story Explanation Discussion 

Cross 
curricular 
writing in 
afternoons 

Discussion Story Non-
chronological 
Report 
 

Persuasion Story Explanation 
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3.7  Editing Checklists 
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3.8 Teaching of Phonics and Spelling 
Phonics 
From FS1 to Y2, phonics is taught daily using Letters and Sounds, alongside Visual 
Phonics and Supersonic Phonic Friends. All FS2 and KS1 children’s phonic 
knowledge will be tracked, as will children in KS2 who are still working below Phase 6 
of Letters & Sounds. Weekly spelling tests will start in Reception from January.   
Children should be able to read their spellings.  The number of spellings will vary 
depending on the child’s ability. Spellings are taught through phonics and writing 
sessions. In KS1, phonics screening mock tests will be undertaken 1:1 with the 
children during assessment weeks. This information will then be sent home for parents 
and used to inform teaching.  
 
Spelling 
Under the new curriculum, spelling is a large focus. SPaG tests will now only accept 
answers that are spelt correctly and the Y6 writing interim assessment framework 
(used to form teacher assessments) now places a greater emphasis on spelling words 
on the statutory list correctly (e.g. amateur, accommodation etc.) 
In order to ensure our children are as well prepared as possible, we have come up 
with the following ways to support you with the teaching of spelling: 

� Spelling will be taught daily in every year. 
� Teachers will follow the phonics and spelling roadmaps introduced in 2020 
� Teachers will use Spellzone to support the taught spelling pattern 
� Children will then use these words when they do handwriting activities / early 

morning work. 
� The rest of the spelling sessions that week will be linked to the rules in the 

spelling programme. 
� Pre teaching will be used to support those children who are identified as 

needing it 

 
Spelling Tests 

- Children will have a spelling test each week. All but the penultimate will consist 
of 3 statutory words, 5 seen spelling rule words and 2 mystery unseen spelling 
rule words.  

- The final week of each small term will be a 20 word mystery spelling test of 
unseen words following the rules taught that term.  

- Teachers will record the statutory words indivulally and a mark out of 7 (or 20) 
for the spelling rule words.  
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3.9 Statutory Word List 
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3.10 Fine and Gross Motor Skills 
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3.11 English MTP 
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3.12 Grammar Planning 

 

 
 

 



 English Policy 

 

- 45 - 
 

3.13 English Weekly Planning 
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3.14 BSL T4W Signs 
Connectives to be 

covered during the 

year 

Actions to go with 

the connectives 

Connectives to be 

covered during the 

year 

Actions to go with 

the connectives 

Once upon a time – 

open hands like a 

book 

 

 

 

 

 

 

 

Finally – Palm facing 

audience like a 

policeman stopping 

traffic 

 

Early one morning – 

“Wake up” – pinch 

index finger and 

thumb in front of 

closed eyes. Open 

eyes as you move 

finger and thumb 

apart to side of head 

 Happily ever after – 

Jazz hands 

 

And – hold up R index 

finger, then bend 

wrist to point to left 

 

 

 

 

 

 

 

Who – Right hand 

index finger pointing 

up (palm towards you) 

circling 

 

Then – roll hands 

over in turning 

gesture 

 

 

 

 

 

 

 

So – hand moves up 

and down like the sea 

wave 

 

Next – R thumb 

pointing to the left, 

then move over to 

point to right 

 

 

 

 

Luckily – Right hand 

‘L’ shape (palm 

towards you) – Thumb 

touch nose then move 

away to left 
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Until – One chop hand  

 

 

 

 

 

 

 

 

Unfortunately – Right 

hand (palm down) 

index and middle 

finger extended to 

touch throat 

 

But – Hold up right 

index finger and flick 

to right (opposite of 

‘and) and tilt head to 

the right 

 

 

 

 

 

 

 

  

YEAR 1 – Consolidate FS actions and introduce the following 

After that – thumbs 

touching, pointing 

towards each other, 

R thumb leapfrogs L 

 

 

 

 

 

 

 

 

When – “when” Flat R 

hand, wiggle fingers 

on R cheek 

 

One day – “day” – Flat 

hands (palms towards 

you) over lapped at 

chest height. Move 

hands up and 

separate out to sides 

 

 

 

 

 

 

Suddenly / At that 

moment – Hold hands 

either side of face 

and show surprise on 

face 
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First – “First” R 

index finger held up, 

twist wrist so palm 

facing you 

 

 

 

 

 

 

In the end – Bring 

hands together as if 

closing book 

 

Soon – “Soon” – Flick 

R index finger with 

thumb 

 

 

 

 

 

 

 

Where – “Where” 

Flat hands, palms up, 

shake from side to 

side 

 

As soon as – “Quick” 

Extend index fingers, 

R taps L quickly 

 

 

 

 

 

 

 

While – Extend index 

fingers (palms down) 

Bend wrists to point 

down to L hip 

 

 

 

 

 

Because – “because” – 

Extend R index 

finger and tap L 

shoulder twice 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sadly – “Sad” - Hold 

up R hand (flat hand 

shape, palm to left) in 

front of nose and 

move down 
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YEAR 2 – Consolidate FS and Year 1 actions, and introduce the following 

However – Point R 

index finger up, and 

move to lean and 

point forwards 

 

 

 

 

 

 

 

Eventually – Wipe 

brow and phew 

 

Meanwhile – Hand 

makes a horizontal 

line (palm down) and 

move forwards 

 

 

 

 

 

 

 

Unluckily – Fold down 

middle finger and 

ring finger on R hand 

(rock on hand shape!) 

thumb touching nose 

and move away  

 

Later that day – R 

hand making L shape 

with thumb and index 

finger, move across 

body from L to R, 

shaking hand 

 Carefully – “carefully” 

- Both hands making 

C shape with thumb 

and index finger, 

index finger touch 

cheek below eyes and 

move forwards 

 

Slowly – “slowly” – 

Flat R hand to stroke 

L forearm, moving 

upwards towards you 

 

 

 

 

 

 

 

  

YEAR 3 AND 4 – consolidate all previous actions, and introduce the following 

Whenever – Hands 

raised above head as 

if in thanks 

 Without warning – 

“Shock” – Both hands 

make C shape, and 

spring out of chest 

and land again, as if 

frightened / being 

made to “jump”  
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YEAR 5 AND 6 – consolidate all previous actions, and introduce the following 

Although – Point R 

index finger up, and 

move to lean and 

point forwards (same 

as however) 

 

 

 

 

 

 

 

Also – “Same” – 

extend index fingers 

and bring together so 

they touch, twice 

 

In addition – Both 

hands flat, R vertical 

and L horizontal, 

making a ‘plus’ sign 

 

 

 

 

 Furthermore – “more” 

– flat hand, L hand 

(palm towards you) 

horizontal, R hand 

comes round to lay on 

top of L 

 

Additionally – Both 

hands and arms flat, 

R vertical and L 

horizontal, making a 

larger ‘plus’ sign with 

arms 

 

 Despite – Push away 

with one hand 

 

If – “If” – fingerspell 

i moving on to f 

 

 

 

 

 

 On the other hand – 

Flat R hand moving 

out as if carrying a 

tray, tilt head right 

 

 


